(The dates and a more detailed program will follow as soon as possible)
Joints Sessions (our society works together with other societies):

1.  Gender and Education 
Organizations: International Standing Conference for the History of Education / Commission internationale pour l'histoire des Universités. 

Description: Show
Description: Hide
In recent decades exploring the meaning and effects of gender in history has become an essential and dynamic part of all aspects of history – social, political, economic, cultural and intellectual. The steadily expanding field of gender studies in history has moved from an emphasis on women alone, restoring them to history and questioning old narratives which ignore or marginalize them, to searches involving the significance of gender (both masculinity and femininity) as an organising concept, women’s active agency and how women and men have negotiated the social, cultural and economic structures they inhabited. This panel of four scholars from the International Standing Conference of History of Education and two chosen by the International Society of History Didactics, will view education in the widest sense, that is, the development of mental or physical powers rather than only schooling, training or systematic instruction, although the latter are, of course, included. Women as active agents and educators in global networks in history; the interrelationship of class and/or ethnicity with gender and education, the significance of education in social and cultural history and how gender has been an integral aspect of this, are leading themes for the educational historians while aspects of gender, rape law and Greek education are investigated by the other speakers. The panel will represent a wide variety of countries and continents with respect to both subjects and scholars. 

The papers will focus in particular on transnational connections and international co-operation. Professor Christine Mayer (Germany) examines the interchange of Enlightenment ideas on female education across Europe, taking the translation and reception of Burton’s Lectures on Female Education and Manners in Germany as an example. Professor James Albisetti (USA) takes the educational work of Crown Princess Victoria / Empress Frederick of Germany to illuminate the international networks of women reformers, for example at the Maria Grey Training College in London and the Institutio Froebeliano in Naples. Prof. Kay Whitehead (Australia) looks at transnational connections in early twentieth century women teachers' work, focussing on the Australian Lillian de Lissa, Principal of Gipsy Hill Training College in London, whose graduates from many countries carried the progressive ideals of the college ‘to the ends of the earth' and whose influence, thus, transcended national boundaries. Prof. Joyce Goodman (England) uses various theoretical approaches to analyze women, education and intellectual co-operation in the inter-war period. Focussing on the International Federation of University Women [IFUW], she argues that international intellectual co-operation provided a contested, shifting and gendered cultural space for women to affect political debate, albeit on less than equal terms. Dr Marianna Muravyeva (alias Mouravieva) (Russia) will discuss European teaching of forensics which led to a masculine way of thinking about rape; Dr Maria Repousi (Greece) will explore gendered dimensions of education controversies using the Greek debate of Marasliaka, 1925-1926 as a case study. 

The discussant will be Prof. Dr. Bärbel Kuhn, of the Universität Duisburg-Essen, professor of the teaching of history and co-editor of 'Sophie', Saarland Schriftenreihe of Women's Studies. 
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The Empress Frederick and Female Education in the late Ninteenth Century: Germany, England, and Italy

The two most common approaches to Crown Princess Victoria/Empress Frederick of Germany have been to view her as either the great "might have been" for German liberalism or the overbearing mother of Wilhelm II. This paper will focus instead on her work in the area of educational reform for girls and young women. Beginning with her patronage of numerous institutions in Berlin, it will then examine her support for both the Maria Grey Training College and the Froebel Educational Institute in London and for the Istituto Froebeliano in Naples. In the process it will illuminate both the international networks of women reformers with whom she worked and the positive accomplishments of a much maligned monarch. 
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Women, Education and Intellectual Co-operation in the Inter-war Period

This paper examines the “entangled history” of “intellectual sociability and the transfer of ideas and practices”1 around women and international intellectual co-operation in the inter-war period. International intellectual co-operation aimed to foster “an international outlook” by promoting “collaboration between nations in all fields of intellectual effort in order to foster a spirit of international understanding as a means to the preservation of peace”.2 International intellectual co-operation was adopted by the League of Nations (SDN) after the failure of the SDN in 1921 to establish an International Committee on Education in the face of resistance from British delegates and representatives of new countries in Eastern and Southeastern Europe, who considered national education to lie outside the competence of any official committee of the League.3 The paper argues that international intellectual co-operation provided a contested, shifting and gendered cultural space for women’s political activity in the inter-war period in both international and national arenas. 

The paper uses the International Federation of University Women [IFUW] to explore this “entangled history” of “intellectual sociability and the transfer of ideas and practices” between organisations and individuals. These include the SDN and intellectual circles; the SDN and national committees of intellectual co-operation; intra-national transfer between national committees of intellectual co-operation; committees of intellectual co-operation formed by women’s international and national organisations and their inter-and intra-national transfer; and women embedded in this web of intellectual sociability and transfer, including those employed in the SDN. The paper draws on approaches from ego network analysis and group biography, and from studies of transnational advocacy and networks. It focuses on two aspects of international intellectual co-operation in which the IFUW was particularly active: first, shifting ideas around the “intellectual worker” and second, the notion of “moral disarmament”. 

The paper concludes that in the changing European economic, social and political contexts in the run up to the Second World War, the cultural (and at times philanthropic) orientation of international intellectual co-operation enabled women to enter and shift political debate, albeit on less than equal terms.

1. See Christophe Verbruggen and Julie Carlier, “An entangled history of ideas and ideals. Feminism, social and educational reform in children’s libraries and children’s literature in Belgium before the First World War”, unpublished paper. I am grateful to the authors for sight of this paper prior to publication.
2. League of Nations, International Intellectual Co-operation 1933, Paris: International Institute of Intellectual Co-operation, 1934, 3-5.
3. Eckhardt Fuchs, “The creation of new international networks in education: the League of Nations and educational organisations in the 1920s”, Paedagogica Historica, 43, no.2 (2007): 207.
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Female education and the cultural transfer of pedagogical knowledge in the 18th century

In the course of the socio-structural transformations at the end of the 18th century, the rise and emancipation of the bourgeois class as well as the emergence of systematised pedagogical knowledge, attention in Germany also was focused on female education. Numerous pedagogical publications addressed the hitherto largely neglected question of educating the female sex. Though this discourse was strongly shaped by the national formation of Enlightenment thought, it nonetheless took place in the context of an intercultural exchange. The educational interchange of ideas is exemplified not only by the broad geographical reception of Rousseau’s conception on female education and its cultural different adaptations, but also by the numerous translations of publications on girls’ education whose role in the flow of ideas must not be underestimated. Thus, Joachim Heinrich Campe’s Väterlicher Rath für meine Tochter (Fatherly Advice for my Daughter, 1789) not only saw several editions and reprints in German, but was also translated into Dutch (1791), several times into French (1803, 1804, 1812, 1820), into Russian (1804), Polish (1805) and Danish (1804). And Wilhelmine Karoline von Wobeser’s book Elisa, oder das Weib wie es sein sollte (Elisa, or: Woman as she should be, 1795), which had gone through five editions and several reprints by 1800, was translated into French in 1798 and into English in 1799 (under the title Elisa or the pattern of women: a moral romance). This manner of knowledge transfer operated in both directions and played a formative role in the national pedagogical discourse as well. August Hermann Niemeyer’s frequently reedited work Grundsätze der Erziehung und des Unterrichts (1796ff.), regarded as one of the earliest attempts to systematise the state of pedagogial knowledge in Germany, listed among the “properly pedagogical works on female education” not only the traditional French writings by Fénelon (1687, German trsl. 1698), Mme de Lambert (1729, German trsl. 1729) und Mme Leprince de Beaumont 1764 (German trsl. 1764, 1768) as well as several German works such as F. H. C. Schwarz’ Grundriß einer Theorie der Mädchenerziehung (Outline of a Theory of Female Education) (1792), but also the German translation of John Burton’s Vorlesungen über weibliche Erziehung und Sitten (Lectures on Female Education and Manners, 2 vol.). 

Burton’s Lectures were first published in Germany in 1795, translated by Christian Felix Weisse, a poet and author of children’s and youth books; a second, improved edition followed in 1798 and 1799. The two volumes were reprinted in Vienna 1799, too. However, the impact of Burton’s writings on female education on the contemporary pedagogical discourse was not limited to Britain and Germany. They contributed to the transfer of pedagogical concepts and values in other English-speaking countries as well, with several editions and reprints both in Ireland and the United States. In my contribution I will deal with the international circulation of pedagogical thoughts, taking the translation and reception of Burton’s Lectures in Germany as example. A particular emphasis will be placed on the manner in which educational thoughts emerging from a specific cultural context are adopted into a different discursive system, how they served to support certain concepts and values and how they differed from the specifically national characteristics of the discours.
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Transnational connections in early twentieth century women teachers’ work

This paper focuses on Lillian de Lissa, foundation Principal of Gipsy Hill Training College in London, United Kingdom, and her graduates ‘who carried Gipsy Hill to the ends of the earth’. The first section highlights ways in which de Lissa, an Australian by birth, drew on and fostered transnational networks of people and discourses of progressive education. She was especially proud that a handful of students from countries such as China, Turkey and Canada studies at Gipsy Hill. Likewise, graduates who left British shores, either temporarily or permanently were featured in the College magazine, the Gipsy Trail. Some emigrated as teachers and missionaries, and others accompanied their husbands to countries such as Canada, the United States, New Zealand and South Africa. The second section of the paper examines reports from various British graduates for the ways in which they represented their lives and work overseas to readers of the Gipsy Trail. Together, de Lissa and these graduates constructed Gipsy Hill as a progressive educational institution whose influence transcended national boundaries. At the same time, however, they upheld a range of social divisions in their portrayals of people and places ‘in the uttermost parts of the earth’. 
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Discussant: Prof. Dr. Bärbel Pauline Kuhn
5.  Images, Mass Media and History 
Organizations: International Commission for the History and Theory of Historiography / Japan National Committee / International Standing Conference for the History of Education / Commission Internationale pour l'histoire des universités / Société internationale pour la didactique de l'histoire 

Description: Show
Description: Hide
Today people speak about "image turn", "iconic turn" or that images became reality. The mass media contribute a lot to this development. Although images are also historical sources historians work traditionally with written sources. They appreciate written sources more than visual sources or historical objects. This dates from the nineteenth century, when history developed into a critical science. But during the last century there were historians - for example from the French school of "Annales" - who demanded that all kind of sources should be taken into consideration. 

In the face of the "iconic turn" historians should take images as historical sources seriously. Different possibilities to interprete images, e.g. the iconological, the semiotic, the structuralist or the psychoanalistic way have to be examined, to what extend they are suited to gain historical insight. On the other hand it will be discussed how mass media change the perception and what does it mean for history teaching and learning. The following themes should be discussed during the session: Images and history, Mass Media and History, Different ways how to interprete images, The influence of the digital technique on photographs and the consequences for History, Consequences for historical research, for history learning and teaching. 
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Images as sources for the History of Education: New approaches and challenges for the future

The images had increasingly became a valuable source for the History of Education in the last decade. They provide information about the materiality of schooling, but also about the symbols and representations of educational activities and developments. Pedagogical innovations usually have an iconic representation universally recognizable, as long as many of the activities daily performed in the classroom. The representations of the schoolteacher, the students or of the disciplinary means have also cross the borders and contribute to create a global "image" of the education constructed along several centuries.
The paper focus on the role of the images as sources for the History of Education, if they provide with information that cannot be found in any other sources and the methodological issues discussed in the scientific community in the last years. Some different methodological approaches will be presented and we will analyse its possibilities for exploring new fields of research in History of Education. 
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Films in History Teaching – What effects do they have?

According to several empirical surveys, films are frequently used in secondary school history classes and they are of special appeal to pupils. Following some short remarks on the most important contributions of history didactics on the subject of “films in teaching”, the following questions are going to be answered on the basis of selected empirical studies:
- What issues of 20th century history are illustrated by film in classes?
- How do teachers deal with different categories of films? (e.g. documentary, feature film, historical film, compilation film, didactical film)
- To what degree are the pupils made aware of the characteristics of these categories?
- To what degree is the information transmitted by film consolidated in class? Is a source-critical approach to films cultivated?
- Is this information brought into connection with other sources of information?

In conclusion, I shall present some theses that show possible values of the use of films in history classes for the development of the pupil’s historical awareness. 
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Photography as Political History: Hot Spots in Cold War

Background : The countries receiving Marshall help in 1948 - 1950 were required to participate in a major public relations program to explain the plan through text, photography and film. Well-known American media leaders teamed with European photographers were hired to promote the program and to organize a vast production of visual material intended for exhibitions and publication. The purpose was to give Europeans the facts and figures on the European Recovery Program and to promote the idea of a united European community.

The aim of my research is to investigate how photographs participate in the construction of the historic. By bringing into spotlight new research material; photographic files that were created under very specific political and economical condition, I will discuss the rhetoric between photography and politics in the aftermath of World War II.

Methodologies: The research subject as such opens up some urgent questions of how to deal with photographic files in archives. How can photographic archives contribute to new readings of the past? How to balance the empirical research and the theoretical approach? How to characterize a historic file, which is organized around a political argument, supporting an utopian narrative? By using both empirical research methodology and documentary film theory, the readings seem to be determined, neither by the subject matter nor by the intentions of the photographer, but rather by the contexts in which the images have been filed, exhibited and published. By placing the images into the iconographic context of the post-war period, investigating how they were published and diffused in a particular context, showing how the photographs were contextualized through supporting texts or legends, or on the contrary de-contextualized and relocated in a narrative, supported by typography and layout, problems of “voice over” and “rhetorical representation” become immanent. 


[image: image12.png]


Discussant: Prof. Ian Grosvenor
6. National Histories and the Globalization of History 
Organizations: International Standing Conference for the History of Education / Commission Internationale pour l'histoire des universités / Société internationale pour la didactique de l'histoire 
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National History in Global Perspective: Theoretical Considerations

The growing prominence of world history and the lived experience of contemporary globalization have combined to prompt fresh considerations of national histories and particularly of their relationships to larger patterns of global history. The most successful efforts to globalize national histories have enriched the understanding of national historical experiences by locating them in comparative and cross-cultural contexts that both extend and deepen received explanations of national histories. Nevertheless, there remain some tensions between the kind of global historical analysis favored by world historians and the approaches taken by those seeking to globalize national histories. World historians by no means deny the significance of national communities, but they do not recognize national communities as permanent or natural forms of social organization, and they certainly do not regard national communities or national states as meriting special privileges as focuses of historical analysis. In the very nature of their project, however, scholars working to globalize national histories run some risk of naturalizing the nation and (re)inscribing it as the default focus of historical attention. What status would globalized national histories afford to nations within the nation, such as Lakota and Native Hawaiians within the United States of America, Tibetans and Uighurs within the People’s Republic of China, or Kurds within the Republic of Turkey, the Republic of Iraq, and the Islamic Republic of Iran? Shall we envision globalized national histories for all 192 member states of the United Nations, many of which are also home to colonized or demographically overwhelmed minorities? While acknowledging that efforts to globalize national histories have enhanced the study of national historical experiences, this paper suggests that this scholarly project has not yet come fully to grips with the problem of the 
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National History in a Global Perspective: The American Civil Rights Movement, Vietnam, and the American Myth

The paper abstract is attached under Upload file 
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World War II: national or global history?

This paper focuses on the representation of World War II in popular culture (1945-2008) in Europe, North America and Asia. How do popular images of World War II, as (re)presented in internationally distributed (and translated) novels, movies and comic books, relate to the national narratives of this global conflict, which have been dominant in the institutionalized historical culture? An analysis of the main developments and influences in the production and reception of such representations in the globalizing postwar world will be presented. This will not only shed light on the national and international frameworks of history writing, but also on the worldwide transformation of popular historical culture in general and the collective memory of WWII in particular. 
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The beginnings and development of world-telecommunication in 19th century - Transnational qualities of national projects.

The conception and development of telegraph lines and telegraph networks goes back to a 200 years history. The study deals with aspects of globalisation of telecommunication in 19th cen-tury, focussing the transnational quality of national telecommunication projects.
The 19th century encloses the development from early telegraph experiments, the optical tele-graphs (semaphores) since late 18th century, to the invention and world wide diffusion of the Morse technique since the middle of the 19th century, and completed by intercontinental un-dersea wires since the middle of the 1860th. Telecommunication became an important tool of world economy and politics before the First World War.
Transnational qualities of national projects will be demonstrated with examples from three stages of development:
1. The period of early telecommunication (ca. 1800-1850) will be analysed from a global per-spective to point out unknown qualities of early data networks. The technical and national restricted telegraph facilities found already use for the support of international and even inter-continental transaction. Transnational qualities are visible in telegraph plans, codification, and practical use.
2. The integration of electric-magnetic telegraphy in Europe (ca. 1850-1865) was a short and successful process. But it is possible to point out that plans with national or bilateral character caused the essential effects on international and intercontinental integration. The integration in technology, administration and finance was realised in about 15 years.
3. Intercontinental telecommunication became possible with undersea cable connections (ca. 1865-1914) in hand of private national companies (North Atlantic area). Sensitive and com-plex systems of strategic cooperation and aggressive competition among the companies guar-anteed permanent telegram intercourse on a very high standard. 
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Discussant: Prof. Dr. Dominic Sachsenmaier
9. The Concept of Space in Modern History 
Organizations: International Standing Conference for the History of Education / Société internationale pour la didactique de l'histoire 
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The Construction of Transnational Educational Spaces

In the recent decade historical scholarship has undergone a paradigmatic transformation. New cultural and social history concepts have been looking closer at processes of translocal and transregional processes and entanglements, studying topics such as migration, trade, culture, and environment. Such transnational or global approaches attempt to go beyond the real and imagined boundaries of nation-states by applying new theoretical concepts and methodologies. Besides these new historical approaches, social science studies on world-wide networks have made visible the global expansion of education systems in the course of the past centuries. These empirical neo-institutional studies have convincingly illustrated the emergence of a world culture that was founded upon a global “grammar of education” and was mainly fostered by international agents.

These developments in historical and sociological research have raised the interest in transnational and global processes within the field of education. Issues and methods that were confined to global historians and social scientists, namely transnational and transcultural relations, global and multi-polar perspectives, spatial extension, diffusion, and migration, have increasingly attracted historians of education and have created new innovative research areas, such as translocal exchanges characterized by adaptation, recontextualization, and hybridization; educational migration; the role of indigenous education; the denationalization and redefinition of territorial boundaries through network analysis; and the interplay of national and international education models, which is reproduced and changed by the ongoing dynamics between both levels. However, there is still a lack of empirical studies that examine the specific historical contexts, regional variations, and agents of the global rise of education over the past three centuries and also that investigate the construction and transformation of transnational educational spaces. 

The proposed Special Section takes up these latest developments in historical and social science research by exploring the construction of transnational spaces and the role of transnational agents within the perspective of the global rise of education. Presenting various empirical studies, it will in particular focus on the two interrelated concepts: transnational spaces and networks as transnational agents. While the former is devoted to the effects of transfers and diffusion in specific national and regional spheres and analyses the construction of spaces through social interaction, language, or symbolic practices, the latter investigates networks as those agents of the global process that create these new spaces. Such a network approach helps to draw a micro-perspective picture that envisages those specific circumstances, variations, actors, and mechanics of phenomena from a cultural angle that macro-sociological theories on the world-wide development of education describe as global processes of standardization and homogenization. It also reinterprets assumptions of a nation-centered historiography on educational reform and focuses on the interactions of agents that have not yet been an object in the history of education but have so greatly influenced educational developments on the local, national, and international levels. 
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The Regional, the National, and the Global: Changing Perceptions of Space in Twentieth -Century Indian Educational Discourse

This paper analyses educational disccourse and practice in twentieth-century India, paying particular attention to notions of of region, nation, and the international, and with a concurrent focus on the gendering of such spaces. We shall examine the (very different) contours of the the village community-based school and a renovated, internationalist ashram-like space found in the educational practice and thought of M.K. Gandhi and Rabindranath Tagore, both of whom formulated influential models of education. We shall consider also notions of educational space found in the writing and practice of women educationists such as Rokeya Hossain and Sarala Ray. My principal focus will be 1920-1945, though there will be a concluding section on post-Independence India. 
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Images of Space in the History of Latin

This paper seeks to discuss the images of space that have been constructed througout the history of education in Latin America. In the historiography of education, the notion of “space” has generally been narrowed to a territorial definition. But space is a much broader and ambiguous category, that includes geopolitical visions and imagined landscapes as much as material ones (following Arjun Appadurai’s work). It is thus important to scrutinize its visual representations, and understand the visual discourses that organize them.
The paper wants to analyse this imagined and material quality of space, through a study of two set of series: images in primary school textbooks, and displays exhibited in International Expositions, from Argentina and Brazil. It will discuss whether “space” was tied to national representations, regional constructions, and/or urban/rural distinctions. It will also trace how “school space” was presented or conceptualized through visual images. The comparison between Argentina and Brazil will help illuminate to what extent similar trends were active and present in the region.
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The Invention of 'Japanese': The Change of Space Perception from Local Community to "Great Asia"

In the pre-modern period, Japan took the policy of seclusion for over two hundred years. During the term, paradoxically, the concept of ‘Japanese’ had not yet been established. The space perception of Japanese people was limited to their living local area, or to ‘Han’ (the Clan governed by feudal lord ‘Daimyo’) at the largest. In the viewpoint of culture Chinese classics and Confucianism had predominant power. 
After Meiji Era, which had started in 1868, the Japanese government converted their policy to the extreme Westernization. Under this policy the concept of ‘Japanese’ was invented. In order to associate with Western Europe, Japan dissociate itself from East Asian cultural bloc. In this process, what is called ‘Japanese’ was established. For example, ‘Japanese Painting’ was invented in this time both against the ‘Western Painting’ and independent of Chinese Painting. The unique process of development of Japan was enabled by this association and dissociation.
This paper will discuss about the following three points. 
(1) The reason why Japan could realize this abrupt turn in space perception.
(2) How did educational discourse influence the invention of ‘Japanese’?
(3) This invention leaded up to the concept of ‘Great Asia’ which was used for defend the invasion of Asian countries.
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The Transnational Space in Modern History
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The Space Called Europe: Historical Configurations

The paper aims at looking at configuration of Europe in processes of self-definition against the others. Starting with the 16th century where Europe fought to put itself on the map of the (now by Europeans) discovered new world by elaborating the specificities differentiating them from other people, we follow the lines of that process until the 20th century where Europe had to legitimate its position as imperial centre in a globalising world. From the debate on the question if Indios are human beings to the discussion of Orientalism and Africanism there is a rich material to be explored at the search for an answer to the long lasting problem of how to draw the borderlines of Europe. 
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The Slavic World and the Yugoslav Child: Constructing a Transnational Slavic Educational Space, 1918-1938

This paper examines the significance that Slavic affinities and allegiances had for Yugoslav education in the inter-war period. My emphasis is not on the "Slavic" as a fixed ethnic descriptor (or an a-priori category of analysis), but rather on the ways that notions of "Slavicness" were deployed within the Kingdom of Yugoslavia – both with regard to modeling progressive, desired futures and to envisioning the proper education of children as future citizens. Borrowing Arjun Appadurai's terms, I argue that the "Slavic" can be seen as a "context-generating", "world-generating optic" through which certain populations could imagine themselves as areas and as people(s) linked to others across place and time. In the period under examination, Russia rarely appeared as the principal Slavic reference society, and Yugoslavs instead emphasized their coevalness with Slavic countries such as Czechoslovakia and, to a lesser extent, Poland. Teacher study tours, academic exchanges, and the circulation and translation of pedagogic material all hastened the construction of a Slavic world that became a key touchstone for Yugoslav projections of modernity (in the sphere of education, in particular). This paper focuses on Yugoslav-Czechoslovak circuits of interaction in the inter-war period and argues that they can be seen as a constructing transnational social space that played a key role both in the circulation of educational reforms and in negotiating the ideal dispositions and behaviors of "modern", "Slavic" individuals.
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Discussant: Prof. Luigi Cajani
Own sessions of our society:

21.  Société Internationale pour la Didactique de l’Histoire / International Society for History Didactics
1. Historical Consciousness and Cultural Identities in a Globalizing World: Changing Roles of School History? (Registration for this session is closed) 
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Description: Hide
Governments in America, Asia, Australia and Europe show an increasing attention for school history, patrimonial heritage, public history and other forms of popular historical culture. In the face of a globalizing world, with multinational corporations, the internet, enhanced mobility, and the arrival of large numbers of immigrants, many governments tend to pursue the strengthening of national identity by demanding assimilation. One important strategy for fostering social cohesion and the integration of minorities is the transmission of a coherent national past to younger generations. The political use of history education, public commemoration, and other articulations of the past reduce the development of historical consciousness to a political ideology, discouraging dissenting voices and hampering complex representations. What does this mean for those involved in history education for young people: school teachers, museum curators, and heritage educationalists?
This session will address theoretical issues as well as present outcomes of empirical research. Central questions are:

• What forms of historical consciousness arise in societies characterized by a wealth of intercultural contacts resulting from increasing mobility and communication technologies?
• What are opportunities and limitations for critical response from historians and history teachers to the identity demands coming from national states, ethnic groups and social cultural agencies? What are curriculum current practices produced by officials, teachers and public historians in addressing these issues?
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2. The present as challenge to the teaching of history 
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This session deals with the complex relationship between past and present in the context of history education. The tension will be explored between the idea that the essence of historical thinking is to learn to detach oneself from the present and to be open to the otherness of the past (and, hence, to consider presentism as a trap to be avoided), and, on the other hand, pertinent societal expectations towards history education as an introduction into contemporary society. Both positions will, secondly, be contrasted with a third approach which stresses the importance for students to learn to understand the contemporary character of any (public or private, past or present) representation of the past, and which incites at explicitly integrating the complex relationship between the past and the present in the history curriculum. 
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3. School History facing Controversial Memories. 
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Controversial memories, within the general context of the explosion of collective memories and the development of a huge web of activities related to the past, constitute more and more a new environment for History Education. On the one hand, School History has to accept and integrate in creative ways increasingly different and simultaneously demanding cultures and memories, to give voice to subaltern collective experiences, and to recognize the right in different memories. On the other hand, it has to deal with the issue of controversial representations of the past and to consider the potential hostility for otherness, often resulting from controversial memories. 
These realities raise new and challenging questions for didactics of history. Are controversial memories dynamic cultural means meddling in history lessons and contributing, one way or another, to the historical consciousness? How are those memories produced and reproduced? Are they actually based on experi! ences or are they socially constructed and reconstructed within dominant historical cultures? Should controversial memories be problematized? Should they be included? How can we cope with them in a fertile way? How can we render controversies compatible with the goals of history education? How can history educational policies deal with their implications? Which are the methodologies used in relevant situations? Do we have assessment results? De we have good practices? 
Two main orientations are thus proposed for the papers. The first is more theoretical towards the problematization of controversial memories and their involvement in history education. The second is more methodological aiming to present, criticize, question and/or evaluate relevant educational practices, methods and/or tools. 
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